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INTRODUCTION

In line with the Government Puntland Reforms which started at its inception in August 1998 the Ministry of Education, intends to aggressively and successfully implement the Education Policies and Strategies 2011-2015. This framework aims at improving education in Puntland over the five-year period, in the following key areas:

· Legal and regulatory framework

· Statistics, Information and documentation

· Examination and Certification

· Inspection and Supervision

· Pre-Primary Education

· Primary Education

· Secondary Education

· Equity

· Tertiary and higher education

· Technical and vocational education and training

· Adult and non formal education

· Gender mainstreaming and other cross- cutting issues

· Special Education Needs

· Teacher training standards and quality of teachers;

· Curriculum and teaching materials;

· Coordination between Partnerships:- community, aid agencies and private        sector

· Strengthening of Education management, Institution and decentralization

The Ministry of Education shall endeavor to successful implement these policies and strategies with the development partners, and build on the existing achievements to enable every Puntlander achieve a better quality to life.

The guiding principles of the work of the Ministry in implementing this ESSP over the next five (5) year period are; Equity, Quality, Relevancy, Efficiency and Sustainability.

MISSION

To provide an enduring quality holistic education that responds to and recognizes and realizes the spiritual, cultural, intellectual, physical and   potential of all learners, enabling them to make fulfilling life choices – responsive to socio-economic and environmental changes.

VISION

Quality education systems that guarantees and foster success for learners regardless of their abilities.

The overall goal of the MoE is the inclusive development of Education, that satisfies basic human needs in concordance with EFA and MDGs while putting into consideration the cultural and spiritual values and attitudes, and developing knowledge, skills, that will prepare capable citizens who contribute to economic development for a healthy  working nation and a quality holistic education system that responds to and recognizes and realizes the spiritual, cultural, intellectual and physical potential of all participants, enabling them to make fulfilling life choices

         National Goals of Education for Puntland  
· Contribute to the development of a society committed to the preservation and enrichment of the cultural values and traditions based on genuine Islamic principles.

· Encourage acquisition of literacy and numeracy as well as mastery and application of scientific, technological and managerial knowledge and skills.

· Encourage the acquisition of key life skills for full self development and actualization of the individual’s potential and for the purpose of state development and participation in the global economy.

· Foster ability for logical thought, critical judgment, self expression and self reliance.

· Promote learners’ growth into strong, healthy, mature, useful and well adjusted members of society with positive attitudes to gender and other family life issues.

· Open the doors of opportunity and growth to all irrespective of gender, region or religion

· Cultivate national consciousness and unity in the minds of the children at an early age and enhance a spirit of patriotism for Somalia in general and Puntland in particular as well as a desire for its sustained integration, stability and prosperity.

· Inculcate knowledge, skills and attitudes which will enable Somalis protect and improve the environment so as to pass it on as a safer and better heritage to future generations.

· Promote the acquisition of attitudes and skills in Somalis in such a way as to make Somalia an active and effective member of the international community, which contributes to human progress and development.

· Inculcate skills and attitude which foster the growth of a sense of social justice, responsibility and the value and virtues of peace.

· Inculcate an appreciation and respect for the dignity of labour(work force) in the context of the region's socio-economic and environmental needs.

· Protect the children, young and old alike from harmful practices that disadvantage growth and limit/reduce life expectancy.

· Promote and be able to address the emerging issues like environment, HIV/AIDS, mines, drug/substance abuse and other crosscutting issues in education. 

The Ministry, however, is confident that successful implementation over the next five years will be guaranteed through a clear understanding at all levels from stakeholders, development partners and a committed Ministry with capable human resources, quality leadership and sufficient financial support.

This document is the product of the Policy and Strategic Plan of the Directorate of Policy and Planning of the Ministry of Education (MOE) Puntland outlining policies and strategic plan for the period 2011-2015.   

.
OBJECTIVE

The overall aim is to produce policies and plans that will give strategic direction to MOE, Puntland for the period 2011-2015. It will build upon the strengths of the existing system and learn from weakness of past experiences to enhance the management capacity and service delivery of MOE to improve learning outcomes.

The process aspires to achieve this and the goals of MOE by improving the quality of education while continuing at the same time, to improve equity, relevancy and efficiency. In light of scarce resources, the process will adopt measures for cost effectiveness and Sustainability. It will above all ensure the development of resources – human, material and financial – to bring about successful implementation of the policies and plan

.

 Methodology

This Education Sector Strategic planning task is a historical one in that for the first time, it was spearheaded and produced through the effort of Technical Advisor Policy and Planning with the support and constant consultations of other stakeholders, ICDSEA lead consultant and to some extent inputs from few professionals in education.

The ESSP development process began in mid April 2011 and completed end of May 2011. A consultation with all departmental heads of the Ministry was also held to identify critical areas in terms of immediate priority for speedy implementations in the first year of ESSP framework.. The consultation also confirmed the values that will form the basis for policy and, planning, implementation and review processes.

Activity    A Policy and Strategic Planning Task Force established to facilitate and coordinate implementation of ESSP. The first task is to decide on which policy areas are to be implemented and identify which implementing partners will facilitate the implementation.

The key concepts of equity, quality, relevancy, efficiency and sustainability are fundamental and important to the development of the Ministry over the next five years. The implementation of ESSP is derived from these concepts on which the education policies are formed.

The process of the development ESSP has endeavored to identify what practices to continue and what to change. Identification of priorities in each policy area that would lead to a framework of strategic priorities, actions and indicators will be analyzed

The problems of each policy area were identified and analyzed. It led to the identification of specific and Ministry related policies.

Drafting of ESSP was an intensive process conducted over one and half months. The first draft of the 5 year ESSP was produced on 28th May 2011. and circulated to all heads of departments at the Ministry to study and make recommendations on specific policy areas related to the functions of their department for possible inclusions or deletions that shall be discussed in a consultations meeting to be conducted at an opportune time in June 2011 before it is approved by the Minister and officially launched.

Background

The goals of education Puntland are in line with the Somali National goals of education as well as the global goals of Education For All (EFA) and, the Millennium Development Goals (MDGs)..Education is recognized as pivotal and critical in all strategies to address the global problems of environmental degradation, developmental impacts, poverty, hunger, disease especially HIV/AIDS, governance, conflict and war, and gender parity.. The Government of Puntland recognizes the following initiatives.

 Quality improvement at all levels of education

The Government of Puntland is fully committed to the achievement of quality goals which include the improvement of literacy and numeracy, teacher quality, curriculum, materials and assessment policy, management of education, infrastructure, financing, community participation and support, and monitoring and evaluation.

The ultimate goal of education for Puntland in the next five years is for all learners to access good quality education.

 Achievement of universal primary education

Puntland has a primary gross enrolment rate of 44%.The MoE and implementing partners are very much committed to improve this rate by the year 2015. This is in line with the EFA and MDGs initiatives, Puntland five year Strategic plan and Education Policy Paper.
.

 Improve adult literacy and access to life skills and continuing education for adults and youth.

Puntland recognizes the importance of life skills training and continuing education. These will be addressed though both formal and non-formal sectors. This goal is highlighted by the EFA and MDGs initiatives.

.

 Eliminate gender disparities in schools and achieve gender equity

An existing scenario of education in Puntland as it stands today is that , girls are seriously under enrolled compared to boys. This situation needs to be addressed as it impacts on the make up of the work force and all other aspects of society. The needs to eliminate gender disparities in schools and achieve gender equity are also EFA and Millennium Development goals initiatives.

 Poverty reduction, development of good governance, elimination of disease, and achievement of environmental sustainability.

These are at the core of any educational system particularly in the learning outcomes of programmes and courses in school or post school education and training curricula.

POLICY, PLANNING AND RESEARCH SERVICES

 BACKGROUND

Quality research and accurate information analysis provide the basis for informed decision making. The Policy, Planning and Research Directorate (PPR) of the Ministry is responsible for conducting research, coordinating the development of policies and the implementation of plans, the monitoring of projects and the gathering and analyzing of information. In recognition of the importance of these functions and to meet the growing needs of the Ministry in this area, needs to urgently fast track the establishment of the Directorate of PPR. The Directorate should further be strengthened through capacity building provided to its personnel.

 SPECIFIC PROBLEMS

• The work of PPR requires producing a substantial amount of documents in any one year. There is no Research and Policy Officer, Planning Officer, Information Analysis Officer and Projects Coordination Officer. For PPR to provide effective and efficient services, it is crucial that it is adequately addressed and resourced

.

• Policy and planning are informed by research that requires collection of relevant and accurate analysis and reporting. Further capacity building is required in these areas.

POLICY STATEMENTS
Capacity in policy development, research, planning, information analysis and project coordination, performance monitoring and evaluation will be strengthened. The production of key educational statistics will be improved through the use of data available at EMIS which is currently at its embryonic stage. 

POLICIES AREAS IN ESSP 2011-2015

Early Childhood Education

BACKGROUND

The Education sector strategic plan recognized the importance of early childhood learning. For all children, the Quranic Integrated Schools (Dugsi) provides the basis for pre-school learning but ESSP advocates for early childhood education centres to be established to complement the role of the family and local community.

Objectives

· The ECE curriculum will provide for cognitive stimulation and inculcation of psycho-motor skills. It will also foster the development of early affective skills using culturally appropriate learning activities.

· Emphasize good hygiene and sanitation practices, proper feeding, adequate nutrition, immunization and growth monitoring as well as on the enhancement of existing positive cultural child-rearing practices
·  Somali language will be the medium of instructions
· Promote the growth of a home based ECE programme to reach parents and care givers in their homes as well as in the ECE centers for 3-5 year old children.

· Support children and care givers, particularly mothers, so that children under their care are well nourished and healthy.

· Provide integrated care, support and nurturing that meet the psycho-social, health and educational needs of children through activities that encourage them play and try exploratory behavior, early cognitive growth and manipulation of objects. 
· Encourage communities to play active roles in the development of local structures for the better care of young children, including the training of parents and other caregivers on how to provide opportunities for their children in developing life skills such as feeding themselves, washing, dressing and problem solving.

· Encourage communities to set up ECE centers in urban and rural locations including nomadic areas.

· Support the development of a multi-sectoral approach with regard to the provision of ECE that involves the MOE, health workers, local authorities, development partners and the private sector.

· Infuse major elements of ECE into the Quranic education curriculum for children in this age bracket.

· Ensure the development of appropriate linkages/transition between ECE and primary school education.
Vision

Quality early child education systems that will ensure all students are successful learners regardless of their abilities

An ECE Coordinator to be appointed to work in the Ministry but based at Punland Institute of Education. All registered ECE centres to receive financial and material support from the Government. Village leaders and Ulamas to be instrumental in encouraging parents and the Communities to play an active role in early childhood learning.

 SPECIFIC PROBLEMS

Early childhood Education is non-existent in Puntland because learners at that level are enrolled at local Quranic learning centres. It is on this understanding that ECE with an integrated secular and sacred curriculum is proposed

.

· Funding to support ECE initiatives and development is a concern.
· Remuneration for ECE teachers to be incorporated in the government budget.
· Inadequate supply of preschool teachers to meet the needs of Early Childhood Centres with both sacred and secular education will be an uphill task.

 POLICY STATEMENTS

The establishment of one ECE centre in a village will be encouraged. Parents will be encouraged to enroll children between the ages of 3 – 5 years old at an ECE centre. The Ministry will explore ways to fund ECE teachers’ salaries.

· Teachers in ECE centres will be encouraged to enrol in ECE programmes offered by the PIE.

· All ECE programmes should be guided by the approved National Curriculum.

· MOE will conduct in-service training for ECE in collaboration with PIE and Ministry of Religion and Endowment.

· MOE and PIE will collaborate in monitoring the quality of ECE centre

The education policies and strategies will promote the development , expansion and improvement in early childhood education through seeking and strengthening community support.

Activity 1a; Develop an integrated approach involving both sacred and secular curriculum. This is accomplished following a national situation analysis conducted in conjunctions with the Ministry of Religion and Endowment. 

Activity 1b; Teachers with both Islamic and secular background  identified and trained

Activity 1c; Implement registration system of the centres

Strategies 

· Closely monitor adherence to approved ECE Standards
· Enforce ECE age requirement
· Support on-going professional development for pre-school teachers
· Consolidate ECE Teacher Education programmes by MoE and Ministry of Religion and Endowment.
· Support on-going monitoring of ECE programmes
PRIMARY EDUCATION

Background

Access: Universal provision and access to primary education with a broad and enriching curriculum to enable all students to realize their full potential; monitor and enforce compulsory education; provide and ensure an accommodating  learning environment for all students; provision of an adequate supply of teachers; assess and examine areas that prohibit access of all to primary education.

Primary education covers an eight-year cycle from Years 1 – 8, for children aged 6-14 until completion of Year 8. All government primary schools are community owned and managed by school committees. The committee is responsible for managing the school on behalf of the Ministry. While the Ministry is responsible for recruiting and paying teachers, providing school stationery and curriculum materials, assessment and examinations and teacher in service training and development.
Regional Education Officers and District Education Officers support government in the management of the schools, teachers and school communities in the implementation of all educational services.
The Puntland Institute of Education designs, develops and revises curriculum and support materials. Each subject area will have a Curriculum Officer within the Institute and subject panels comprising of selected teachers from government schools, Quality assurance Officers, recognized Universities in Puntland who have in depth knowledge of the subject areas will be involved.

A steady increase in enrolment each year will remain the government’s commitment. The enrolment ratio of girls shall be raised through intensive campaigns mounted by government Administration, Local authorities, and School Committees. Repetition and drop out rates reduced and retention levels increased. Teacher-student ratio of 1:40 for primary schools is proposed.

Objectives

The main objectives of primary education are:

· To introduce the child progressively to the world around him/her and to lay a solid foundation for future learning. 

· Promote learners’ growth and acquisition of spiritual, cultural and intellectual values and adaptive attitudes to life based on Islamic principles and ethics.

· Inculcate basic literacy, numeracy, and reinforce communicative and manipulative skills.

· Foster the growth of desirable civic qualities of tolerance, respect for others, maintenance of peace and patriotism.

· Stimulate learners’ desire for knowledge and lay the basis for future/further learning.

SPECIFIC PROBLEMS

· There is still a general lack of adequate trained teachers despite a significant number of professional development programs conducted throughout the year by implementing partners.
· Community participation needs to be active and continuous. The accountability to the community requires that the school provides transparent feedback on student achievement. The community should be empowered to seek explanations from the schools for the failure of students to achieve the expected standards.
· Very little monitoring and evaluation of literacy practices and achievement is carried out at the classroom and at whole school levels.
 POLICY STATEMENTS

Primary education will ensure that students are at the center of the teaching and learning process. Primary curriculum will be developed and harmonized in all learning areas. National Curriculum Policy Framework (NCPF) will be developed. It will identify educational outcomes to be achieved and will provide advice to assist students experiencing learning difficulties.

Curriculum supports materials in the form of Teacher Manuals will be developed at each year level and provide teachers with sequenced instructional activities related to each achievement objective

Activity 2a  Create a conducive learning environment.  Develop and expand schools to accommodate all facilities that reinforce proper learning and teaching.

Activity 2b Allocate adequate instructional time in all subject areas .Relevant formative and summative assessment tools; participation in activity-based learning, programmes with an emphasis on problem solving skills; promote bilingual learning and teaching through improved pedagogies.

Activity 2c  Equitable provision of facilities, equipment and curriculum materials- nurture real life experiences of both students and teachers that would enhance learning and teaching; encourage dynamic responses from students and take them as positive learning experiences that students can foster; allow students to recognize own self development but also fit in with the school’s development.

Activity 2d Enhanced community awareness programs (through workshops, Parent days) to promote the value of education and the importance of supportive education within the families; recognize the differences in children and their prior learning

.

Expected Outcome: An improvement of gross enrolment from the current 44% to 60%; girls enrolment raised to 40% from the current estimate of 20%;; and retention rate for girls increased.

· Strategies

· Develop new harmonised curriculum with emphasis on English, Mathematics, Science, Social Science, Arabic, P.E and Health

· .Develop Teacher Manuals to support curriculum delivery at all year levels

· Revise Curriculum Support Materials

· .Conduct in-service training for unqualified teachers and primary teachers on the curriculum and support materials

· Develop a strategic plan for student materials production.

· Produce graded readers to support the Bilingual Policy and improve student literacy levels.

· Enhance family, community and school partnerships to support and strengthen the achievement of learners in literacy and numeracy

· .Enforce Compulsory Education Legislation

· On-going support for teachers through monitoring visits

· Provide on-going professional development programs for teachers

 SECONDARY EDUCATION

BACKGROUND

Secondary education covers four years from Form 1 to Form 4. Like primary schools, the Ministry is responsible for the recruitment of teachers and their salaries, the supply of stationery, curriculum materials, assessment and examinations and teacher in-service training. The boards of Governors are expected to fund all other operating costs from school fees .Entrance to secondary education is determined by the National Examination at Year 8. 

.

Access: Structures which will enable equitable access through the secondary system for all students including appropriate curriculum; access to adequate number and quality of teachers; access to a comprehensive range of educational experiences which will enable students to make informed choices about their future
Objectives

· Facilitate all around development of students spiritually, mentally and morally according to the norms and principles of Islam so that they can make positive contributions to the development of society.

· Equip learners with appropriate skills and attitudes to enable them to achieve a better understanding of the world around them.

· Equip learners with appropriate knowledge, skills, attitudes and insights that will empower them to realize their full potential and appreciate education.

· Develop critical thinking and problem solving abilities in the students and encourage innovativeness.

· Promote attitudes and cohesion related to patriotism, co-operation and adaptability.

· Develop the knowledge base for students’ access to tertiary education within Puntland and abroad.

. 

Vision

A quality secondary education system that will provide a wide range of options for future study and career choices.

SPECIFIC PROBLEMS

·  Limited community ability to provide the required consumables for practical subjects.
·  The shortage of teachers especially in the specialised subject areas such as English Mathematics, Sciences and other vocational subjects remains a concern. As a result, not all schools are able to offer all subjects available in secondary education, which is a great barrier to the achievement of the goal of equity in the system
· .Classroom practices have substantial disparities in pedagogies and assessment practices. This whole area needs to be further strengthened through regular inservice training, demonstrations, professional support and mobilisation of community and parental support and awareness programme
 POLICY STATEMENTS

· An evaluation of the quality of implementation of the new secondary curriculum and support materials will be conducted.

· Regular monitoring and on site support for teachers in the implementation of the curriculum and support materials will be strengthened.

· The teaching of vocational subjects will be strengthened to provide a wide range of options for employment and further studies.

· Career counselling will be strengthened.

· An itinerant arrangement of teachers will be explored where there is a serious shortage of teachers

Activity 3a   Provision of adequate instructional time and effective instruction 

Qualified and trained teachers across all subject areas and at all levels of the system; the teachers and community to act as role models to maintain a positive profile for children; assessment and evaluation policies, procedures and practices, which are fair and objective, measures of achievement of purposes of curriculum; promote bilingual learning and teaching ;provides a holistic approach to education

Expected Outcome: An improvement in gross enrolment, net enrolment and reduction in drop out rates; valid certification of achievement for all students whether proceeding to further studies, employment, community or home; knowledge, skills, attitudes and values that promote further learning and a constructive and satisfying lifestyle;

Strategies

· In the medium term, an evaluation of the quality of implementation of the new curriculum will be conducted and findings will inform further support for teachers

· Review the content of the curriculum to ensure quality and relevancy

· Strengthen the teaching and learning of vocational subjects

· Review the medium of instruction in secondary education to reflect emphasis on bilingual education

· Develop Mathematics, English and Science improvement project

· .Upgrading of teacher content knowledge and pedagogical approaches in collaboration with any of the recognized National University of Puntland will be strengthened.

· Encourage Career Counselling in schools.

 University Education

 BACKGROUND

Higher Education is characterized by high and relevant standards of quality with clearly articulated pathways to opportunities for knowledge and skills development. That is why University education is universally perceived as playing a crucial role in national development. However, despite the gradual expansion of higher education over the recent past in Puntland, challenges to access and equity remain. These include: inadequate capacity to cater for the growing demand for more places; mismatch between skills acquired by university graduates and the imbalance between institutions; gender and regional disparities

.
· SPECIFIC PROBLEM

· Good quality University Education provision is limited by the levels of resources, both human and financial

· .Existing University Education in Puntland is expensive which becomes a barrier to entry for a lot of learners

.
POLICY STATEMENTS

The quality of university education in Puntland is severely limited by the constraints of resources. It is important therefore to ensure that providers are not duplicating programmes and functions. Higher Education providers should be coordinated in order to ensure the highest and relevant standards in all programmes offered for the people of Puntland. All Higher Education providers will comply with the registration and accreditation standards prescribed by the Puntland Commission of Higher Education and Directorate of Quality Assurance and Standards

.
Should Higher Education be opened to trade in services, this will be governed by:

· Clear processes and conditions for registration and accreditation

·  Accession to relevant processes of quality assurance

·  Accession to processes of integration and compliance

·  Agreement to public scrutiny of financial status and programme quality.

· A plan for the incorporation of the foundation programme into the school system will be developed and implemented.
Strategies

· Establish an integrative mechanism for coordination of higher education in Puntland.
· Enforce quality assurance measures and the required regulations and conditions for any higher education provider whether local or external who establishes a university in Puntland
 TEACHER EUCATION AND TRAINING

 BACKGROUND

Teacher education and training in Puntland is carried out in various settings. Pre-service teacher education is provided mainly at Garowe Teachers College with some trainees also studying at the East Africa University. Some Graduates from the teacher education programmes are fully absorbed into the school system every year yet there is a chronic shortage of teachers in Puntland.

.

In-service teacher education is conducted mainly through the Ministry of Education by various actors/ implementing partners under the direction and supervision of the Quality Assurance and Standards of the MoE

A range of qualifications exist for qualified teachers with some holding a Diploma of Education while others hold a bachelors degree plus a teaching diploma or a Graduate Diploma of teaching. There are many mature teachers who hold only a primary teaching diploma from the Garowe Teachers College. 

The minimum qualification for teachers in Puntland is the Diploma in Education and while it is not yet a policy to make a diploma a minimum qualification for teachers at the primary level.

Vision

Sustainable, creative and on-going teacher education programmes (pre and in-service) that produce good quality and committed teachers

Target

· The main issue for teacher education and training is the provision of consistently good quality pre-service programmes that are relevant and effective in meeting the needs of teacher trainees so that they can be effective teachers who are able to make children enjoy learning
· .There is also a need to provide good quality in-service training programmes that cater for the professional development of teachers
· It is also important to improve all processes of programme planning, design, and implementation and review so that they comply with established standards. The relationship between pre and in-service training and the continuous professional development of teachers must also be clearly articulated. 
.
 POLICY STATEMENTS

· Teacher education and training comprises; pre-service training; a probationary period and continuous in-service training. Programmes for new teachers to be regularly reviewed and supported. Continuous support for teachers will be provided through regular and accredited in-service programmes.

· Teacher education programmes will be of the best quality.

· Teacher education will be on-going and in-service training accessible for professional development and lifelong learning.

· A National Teacher Development Framework will be developed for the effective coordination of all teacher education programmes.

· QAS guidelines on quality assurance measures, standards and compliance frameworks and accreditation of programmes will be adhered to.

Strategies 

· Ensure consultation and cooperation with the Garowe Teachers College and Directorate of Quality Assurance and Standards in line with policies on teacher education and training
· .Explore ways of accessing professional assistance in programmes to improve teacher education and training.
· Implement quality assurance arrangements with Directorate of QAS
· Develop national data-base specifications for non-formal education
· Implement national database for non-formal education
· Implement provider-level databases for non-formal education
TECHNICAL AND VOCATIONAL EDUCATION

 BACKGROUND

Post school technical and vocational education and training in Puntland comprises a range of programs with courses offered at different levels. Training is offered at technical and vocational institutes mainly at Garowe, Galkacyo, Bosaso and Qardho, Enterprise based trainings are managed by CBOs and local NGOs and private enterprises. The courses mainly offered at these centres are Masonry, Carpentry, Electricity, Auto-Mechanics, Beauty therapy, Tailoring and computer trainings. Considering the fact that the prolonged civil war ravaged Somalia had had an adverse effect on the Education System among other service providers, many unemployed youths require skills to enable them be self-reliant and self-employed. It is the light of the above the TVET programmes need to be given much attention and existing TVET programmes strengthened. 

An important milestone for the development of TVET in Puntland is the establishment of the Directorate of TVET at the MoE. That as it may, there is no structured training, lack of consistency in training of same skill due to lack of approved curriculum for most of the skills. 

Objectives

The objectives of technical/vocational education and training at both the post-primary and post-secondary levels are to:

· Provide training opportunities for school leavers to enable them be useful citizens and self supporting.

· Provide a technical/vocational education and training which is relevant to the industrial, commercial and economic needs of Puntland.

· Reduce disparities through increased training opportunities for females, the handicapped and learners from disadvantaged communities.

Vision

Quality technical, vocational and applied educational programmes to enable people to be gainfully employed in order to meet the skills requirements of industry and labour market demand in Puntland.

SPECIFIC PROBLEMS

· The main problem continues to be that of accessibility. This includes the distance of provider institutions from target students, cost of training including expensive infrastructures and provision of appropriate pathways for all kinds of clientele
· .Technical and vocational education by nature requires much capital investment. Adequate resources must be allocated to enable the provision of TVET at strategic locations including the use of  Distance Learning (DL) to reach as many clients as possible.
· There is a need to establish appropriate policies, procedures and processes to ensure maintenance of relevant standards and quality provision and learning outcomes of TVET.
· The whole issue of cost and related questions of affordability and economic sustainability of provision require policies that are precise, focused and integrated. Policies should also enable the government, development partners, private employers and community to work collaboratively to provide these resources.
·  Policies must be linked to national development strategies, resource allocations and other policy commitments. They should recognize different levels and categories of Technical Vocational education and training including urban, rural, and the disadvantaged members of the society.  Adequate skills training, social justice, community enhancement and cultural continuity, personal development, professional training and supplementary education must be provided  Where income generation and employable skills is the focus, the policies should include the identification and development of markets.
  .

POLICY STATEMENTS
· The links and pathways between non-formal providers, technical schools and institutes and TVETs will be supported to meet labour market needs of the country.

· Institutions demonstrating best practice through effective mechanisms to gain funding and other resources will be considered for support.

· The Ministry will support effective policies and strategies for all TVET institution

· .The public and private sectors and non-government organizations all play major roles in the provision of Technical, Vocational education and training. Policies should be developed recognizing the need to work out functional or organizational relations among providers while safeguarding the autonomy and the special nature of individual providers. In this way, the integration of all TVET education and training would enable the maximum use of resources 

Strategies 

· Support TVET to be instrumental in the implementation of activities, and advise on policies

· Support QAS and TVET to collaborate on the provision and implementation of the quality assurance measures for all programmes

· Provide support for effective TVET policies and strategies

.

NON-FORMAL EDUCATION

 BACKGROUND

The Government of Puntland made an important commitment to formulate a non-formal education (NFE) policy as a major component of education policy it commissioned through MOE, in 2005. The study found out that the country has a
significant number of youths and adults who missed out on formal education during and after the civil war and that Puntland’s education system has never reached majority of the population especially in the vast rural areas. It is against this backdrop that the policy that is popularly referred by its acronym PEPP, spelt out clearly the need to strengthen and expand NFE programmes These programmes includes literacy, numeracy, vocational skills training, Community health education, Agricultural based activities, education for the Nomadic community, children of the internally displaced and the disadvantaged groups.
Objectives of NFE

· Increasing the access and participation of out-of-school children in basic education offered in primary schools but delivered flexibly with programmes such as distance learning.

· Imparting functional literacy and numeracy skills to youth and adults.

· Promoting acquisition of knowledge and skills equivalent to primary formal education.

· Inculcating life skills, positive attitudes to work, promoting a culture of peace and developing appropriate responses to social problems such as HIV/AIDS.

· Facilitating the development of economic opportunities through improved entrepreneurship and production skills
Vision

A strengthened non-formal education system that is recognized as a legitimate form of education providing integrated and coordinated programmes, aimed at improving the quality of life, and enabling individuals and communities to achieve a sustainable future.

Expected NFE Programmes and Outcomes

· Community based education providers who also deliver programmes aimed at improved quality of life.

· Non-formal education has a legitimacy of its own. It is not self-targeted to the vulnerable and most disadvantaged. It is and must be viewed as an education and learning channel that is good for all, from individuals to whole communities in Puntland.

· Non-formal education promotes individual and community sustainability. Sustainability relates to ways of thinking about the world, and forms of social and personal practice that lead to transformations in the way people think about themselves, in the ways they live, and in the ways they use resources and the environment.

· Providers of NFE include public sector ministries or agencies, private non-profit or for-profit organizations, village-based organisations, national service organizations, special-interest providers, and school-based providers.

· The types of programmes to be provided must broadly encompass: second chance education, education for social justice, personal development activities, professional training, community enhancement and cultural continuity, and supplementary education.

· NFE providers should enhance the re-integration/ re-entry of drop-outs with emphasis on girl-child back to school (primary, secondary).

 SPECIFIC PROBLEMS

· Some of the concerns that exist in NFE include the need for NFE to be seen as a legitimate part of the holistic and integrated education system.

· There is a need to articulate what non-formal education is because it relates to decisions about planning, delivery, resourcing and evaluation.

· Quality assurance arrangements including quality of provider, quality of trainers, quality programme planning, resources and delivery of training need to be developed an implemented.

· An appropriate and efficient information system needs to be developed and maintained to enable analysis, planning and evaluation at both the national and provider level.

· While co-ordination mechanisms exist among non-formal education providers with a common interest, in general however, the existing relations among non-formal education

· Providers and programmes, between non-formal education and formal education are informal and ad hoc with the risks of fragmentation and duplication.

POLICY STATEMENTS
· The MOE and PIE will encourage and support the development of co-ordinated quality provision of NFE.

· In consultation with NFE stakeholders, the MOE will facilitate the establishment and implementation of consultative processes and structures designed to work out functional relationships between the non-formal and formal sectors. This includes resource distribution, policy coordination and implementation.

· NFE stakeholders in consultation with PIE will establish standards and mechanisms to ensure quality of the providers, trainers, programmes, planning, resources and delivery.

· An appropriate and efficient information system at both provider and national level needs to be developed and maintained to enable analysis, planning and evaluation. The information system will enable linkages between providers and coordinating agencies.

· MOE will in consultation with IPs and stakeholders develop a funding policy for NFE that is criterion based, fair and transparent

Strategies 

· Establish consultative processes and structures to define functional relationships between the non-formal and formal sectors

· Establish and implement the coordinating structure and mechanism.

· Establish quality assurance arrangements and support with Directorate o of QAS

SPECIAL NEEDS EDUCATION

 BACKGROUND

The education of children with disabilities is an issue which calls for urgent interventions from the Ministry of Education and implementing Partners. Three SEN centres are currently operational in the entire Puntland. Two of these, one Visually Handicapped and the other Hearing Impaired centres both in Garowe are managed by two Community Based Organizations, while the Physically Handicapped centre at Galkacyo is managed by Red Cross. The Puntland Education Policy Paper- Revised Edition, Education Sector Strategic Plan 2011-2015 all address the plight of all types of disabilities and considerable effort to support the inclusion of children with disabilities in educational settings in Puntland. The Ministry shall now embark on a process of introducing inclusive education. The MOE will move to put into place systems of support that will accommodate all children, including children with disabilities. This involves enactment of Education Act (now in draft form), changes and modifications in policy (Revised Edition at final stage) structures, content approaches and strategies, teacher training and professional development.

As an early intervention programme and initiative both the MoE and IPs should take over the management of the VH and HI from the CBOs or join their effort by providing basic requirements in those areas of disabilities, funding and pedagogical support.

A Special Needs Education Advisory Committee (SNEAC) and Education Assessment Resource Centres (EARC) to be established. National Special Education Needs Policy developed. The SNE Coordinator post to be established within the MOE organizational structure by 9/2012 to provide support and advice in the development of a national system to increase the access and quality of education for children with disabilities: coordination of public awareness for parents and communities concerning the rights and needs of children with disabilities and contributing to the formulation of SNE policies.

. Vision

A national education system supporting sustainable quality inclusive education and sports for all persons with special needs consistent with the key concepts of equity, quality, relevancy, efficiency and sustainability,

 SPECIFIC PROBLEMS

· There is a need to develop understanding about Inclusive Education approaches.

· There is a need to encourage children, youths and adults with disabilities to access quality education. This includes proper placements of children with disability in the right centre.

· Referral links for children with disabilities and their families between Health, Education and Community based non-government organisations (NGOs) are weak.

· Special needs teachers being placed in special needs units require thorough training on areas of specialization to overcome any challenges in establishing inclusive best practice without consistent on site support.

· There is a need for the MOE to work closely with the Ministry of Health (MoH) in the training of nurses in the identification of special needs students in the rural and urban areas.

· Whilst the NGO provides a grant for “Special Needs Education” mainly to Ministry there is a need to review the allocation of this assistance.

· The MOE needs to build efficient systems to maintain comprehensive data on children with disabilities, which can be used for planning appropriate early intervention and educational provision, resources and support services.

· There is a need for Action Research on Inclusive Education to develop a broader range of strategies for implementing Inclusive Education.

·  There is a need to develop a comprehensive system of support for inclusive education.

· No participation of people with disabilities in sports.

 POLICY STATEMENTS

· Facilitate the enrolment and participation of children with disabilities. Special attention will be given to girls  with disabilities.

· Develop sound knowledge of best practice for inclusive education.

· Work in collaboration with EARC, SNEAC, Early Intervention Program and the Ministry of Health (MoH), to ensure future sustainability of early intervention for children with disabilities.

· Capacity building for the Special Needs Education Advisory Committee will be encouraged.

· There will be continuous support for Special Needs teachers.

· The MOE will support public awareness programmes on inclusive education and children with disabilities, with particular emphasis on girls.

· Appropriate accessible educational and public facilities will be enforced.

· Document, record and adopt appropriate models of good practice for educational and sporting provision.

Strategies 

· Conduct a systems analysis within MOE to determine the efficacy of existing support systems.

· Coordinate the development of a comprehensive support program for effective learning, teaching and participation of SNE learners and teachers.

· Develop relevant training programs for SNE providers and nurses on SNE/Inclusive education.

· .Propose scholarship support for SNE providers and district nurses on SNE/Inclusive education.

· .Develop and implement a capacity building programme for SNEAC, EARC.

· Strengthen partnership between providers, stakeholders, parents, NGOs and Media to promote awareness on people with disabilities.

· Establish a system for the identification of, enrolment and participation of eligible students in schools, sports and all other activities where appropriate.

· Establish an Early Intervention Committee to monitor and maintain the implementation of early intervention processes.

· Provide quality resource support to SNE systems and processes

· Development of sign language in teacher education and training

 LANGUAGE POLICIES IN EDUCATION

 BACKGROUND

There are at least two essential ideas that underpin any consideration of language policies in education. The first is that language is a fundamental factor in the interplay between education, culture and participation in society. The second is that languages in education influence language status and language structures. Language communication forms refer to oral, written,sign and braille. The vernacular and national language of the people of Puntland is Somali while Arabic and English are their second and third language respectively .With establishment of formal education, the English language has become the most preferred language of access to educational opportunities and subsequent economic choices. This has not affected the role of Somali and Arabic languages in learning and limited their opportunities for expansion in their vocabulary, structures and textual features needed to be fully functioning for school learning. The Somali language is however the most accepted and preferred language due to its cultural identity, attachment and well being of Puntland people.

The prime objective of the Puntland education language policy system would be the development of trilingual of individuals, fully literate in Somali, Arabic and English. In the primary schools English is taught as a subject and is introduced at level 5. The medium of instruction in primary remain Somali in majority of the schools across Puntland. English is the sole medium of instruction in secondary schools and at tertiary levels.

.

 SPECIFIC PROBLEMS

.

The intention of the PEPP policy was/ is that Puntland literacy would be established first in years 1-4 and that English would be introduced in year 5 as a subject. The medium of instruction is Somali up to year 8. At form 1, the medium of instruction switched to English with Somali as a subject and English as the medium of instruction throughout secondary level. The practical effect of this is:

· The development of trilingual has been hampered by inconsistencies in the standard of the somali language particularly in the use of diacritics in written somali, the creation of new vocabulary and persistent use of English terms within somali written texts. When English terms are not systematically assimilated into somali but are used unchanged, people acquire negative attitudes about the capacity of the somali language to express the technical concepts of different disciplines.

Vision

Library services responsive to the needs of schools to enhance information literacy and learning for all.

POLICY STATEMENTS

· Students to be fully literate in somali and English and to be able to communicate effectively in any situation or community where either of the languages is used.

· Children to have the opportunity to explore ideas and concepts in their first language so that knowledge and understanding build on the language of the home and family.

· Research will continue in order to ensure that bilingual policies are evaluated and findings used to develop better and more effective practices.

· All policy and practice by the Ministry of Education, will uphold the status of somali language as the first language of the Puntland people and its usefulness for social, academic and economic advancement.

· Somali and English will be used as the medium of instruction in an arrangement that allows language and thinking skills to be developed in both languages while ensuring Somali language maintenance.

·  An integrated approach to teaching is encouraged where literacy in both languages are developed and supported by rich and varied resources and taught by teachers who are also competent in both languages.

· Quality printed materials in both languages will be provided.

· The development, production and distribution of high quality teacher and student curriculum materials in all subject areas and all levels of primary school will be planned and implemented at the earliest opportunity to support bilingual education.

· In oral somali language presentations the practice of using English words unchanged will be discouraged. English translations will be available for record keeping and non-somali speakers.

Strategies 

· Establish the Puntland Language Commission

· Establish appropriate research to refine language policies

· Conduct regular surveys of commuity language attitudes and language usage

· Publish appropriate documents and disseminate policies

· Develop bilingual primary curriculum materials and assessment strategy

· Implement pre-service and in-service teacher development programmes on bilingual methodology.

· Monitor and evaluate the implementation of the Bilingual Policy.

· Provide professional development for Ministry staff.

· Implement a professional development programme on Somali language usage in oral and written communication.

· Procure technical expertise in Somali language and language research as required.

· Support the development of the Somali Monolingual Dictionary

CURRICULUM

 BACKGROUND

The Puntland curriculum is the official policy for teaching, learning and assessment in Puntland schools. It will set out national directions for schooling and provides for consistency in classroom programmes throughout the country. The curriculum comprises a set of national curriculum statements, which define the learning principles and achievement aims and objectives for each of the learning areas, which all schools in Puntland are required to follow.

National Curriculum and support materials are designed and produced by the Ministry for all schools from Years 1-12. Each subject will have an established panel of selected teacher with in depth knowledge of the subject area. Membership of these panels include teachers from government schoolst and lecturers from tertiary institutions and vocational education college.

Vision

A broad and balanced curriculum that encompasses the full range of academic, social, cultural knowledge, understanding and skills which are essential for today’s and tomorrow’s world.

Learning experiences that describe the Puntland curriculum are – Somali, Arabic, English, Social Science, Mathematics, Science, Islamic Religious Education. In order to achieve a broad and balanced education, students are expected to study all learning experiences from Year 1 to Year 12 with some specialization thereafter. The focus in each learning experiences is on the attainment of key learning outcomes that highlight what students are expected to know, what students are expected to be able to do and what students are expected to value.
Quality Assurance Officers and Education Officers must provide continuous support for teachers in the implementation of the curriculum through constant school supervision and teacher inspections with feedback and follow-up.

The PIE will focus on the development of resource materials to support the primary and secondary curriculum.

A National Curriculum Policy Framework will be developed consisting of policies for learning experiences, curriculum coverage, subjects for each year level and time allocation for each subject area, language and bilingualism and trilingual, approaches to teaching and learning, process for developing curriculum materials, process for introducing new subjects into the curriculum, students with special needs, early childhood education, assessment, pathways for students and progression.

Puntland Institute of Education (PIE) that will be established as enshrined in the Education Act will provide advice on issues relating to curriculum. The PIE will play a major role in the development of the National Curriculum Policy Framework.

 SPECIFIC PROBLEMS

· For primary education, the existing curriculum has to be reviewed and harmonized. These needs to be urgently addressed for quality primary education.

· The adequacy of content knowledge of primary and secondary teachers as well as quality of pedagogical approaches to deliver the curriculum is an issue especially for subject areas like Mathematics, English and Science.

· The relationship between the Ministry and the National Universities of Puntland in particular the Faculty of Education needs to be strengthened so that the teacher trainees are familiar with the content of the primary and secondary curriculum and resource materials.

 POLICY STATEMENTS

Curriculum Principles

The following principles will provide direction and consistency for teaching and learning programmes. They are based on the premises that the individual student is at the center of all teaching and learning, and that the curriculum will be of the highest quality.

· All students can be successful learners regardless of their abilities when they are provided with sufficient time and support.

· The Puntland Curriculum recognizes that for students to succeed, curriculum experiences must relate to student interests, needs and learning styles.

· The Puntland Curriculum recognizes that for students to be successful, programmes must be carefully planned and use a range of teaching approaches in order to cater for the various learning styles of students.

· The Puntland curriculum recognizes that programmes must be broad and balanced and provide opportunities for the intellectual, social, spiritual and cultural dispositions of each student to be developed to prepare them for work and further study.

· The Puntland Curriculum recognizes the need for teachers to use monitoring, assessment and reporting practices that will help them evaluate the effectiveness of their teaching practices as well as provide an indication of student achievement against established standards.

· The Puntland Curriculum recognizes the centrality of highly effective teaching in ensuring quality outcomes for students.

· The Puntland Curriculum emphasizes the need to develop environmentally and socially sustainable practices. This applies not only to the physical environment but also in the way society structures itself socially, culturally and economically.

The goals associated with the curriculum are:

· To ensure that all students achieve acceptable standards in all subjects and those schools establish high expectations for all students.

· To equip students to take an active role in the development of a just and prosperous society that builds on a rich cultural heritage and maximizes future local and international opportunities.

· To ensure that indigenous and global knowledge occurs within a bilingual language structure that develops existing knowledge, skills and values.

· To ensure that the total needs of all students including the academic, physical, spiritual, cultural and social needs are met through the programmes and activities provided by schools.

· To develop in students an understanding of music, art and aesthetics and provide for the creative use of imagination and individual expression.

· To foster the development of teacher’s skills, knowledge and attributes so that they are able to maximize the learning potential of all students through teaching approaches that encourage enquiry, problem solving, debate and independent thought.

Curriculum Values

Values are the internal beliefs and attitudes held by individuals and groups that are used in responding to every-day events. The school curriculum will help individuals to develop and clarify their own beliefs and values. The values that underpin the Puntland Curriculum include;

Fairness, Collaboration, Acknowledgement, Consultation and Consensus in order to ensure that;

decisions and practices are viewed as having respected the opinion of others and where outcomes are accepted as just Love and Honesty, in order to ensure that;
there is consistency, love and sincerity in what is said and done.

Wisdom and Excellence, in order to ensure that;

high achievement is valued and celebrated.

Responsibility, Hospitality and reciprocity, in order to ensure that;

students are responsible for their actions and take actions to assist others.

Honour and Respect, in order to ensure that;

others are treated with consideration and sensitivity, the physical environment is

maintained and cultural, spiritual values and societal rules are adopted by all.

Tolerance, in order to ensure that;

the differences and diversity within society is respected and accommodated

.

Based on these principles, goals and values, new curriculum will be developed, harmonized and implemented for primary education.

· Time allocation for all subjects specified in the NCPF will be enforced.

· In the medium term, the Secondary Curriculum will be reviewed to ensure it reflects these principles, goals and values.

· Curriculum for all subject areas will be reviewed regularly to ensure quality and relevance are maintained. The partnership with the College of Education will be strengthened to ensure teacher trainees are familiar with the content and structure of the curriculum for primary and secondary education.

· The new Primary curriculum and related instructional materials will emphasize more active, child centred learning activities in the classroom, strengthening of pedagogical teaching skills and classroom assessment techniques essential for high quality teaching and learning and will be consistent with the bilingual education policy

· All students must be encouraged to participate in physical education,    physical activity   and sports

· .A National Schools Sports Policy will encompass the development, promotion and creation of initiatives and programmes for sports and physical activity in the Primary and Secondary Schools

· Every primary school to have a Sports master to coordinate and implement the school sports Programme.

· All Primary Schools to be encouraged to hold regular sports tournaments at the district level

· Secondary schools to be encouraged to hold regular sports tournaments at the  schools, district and regional levels

· Encourage participation, safety and excellent performance in sports.

· Appropriate sport infrastructure will be developed.

· Participation in sports by students with special needs create positive peer interaction, empowerment, and greater self-confidence, strengthen mental and physical aptitudes, and rehabilitation will be promoted.

· Sports tournaments for students with special needs will be encouraged

· The division of Sports will coordinate the training and accreditation of teachers as coaches and referees in various sports disciplines

Strategies 

· Ongoing review of the curriculum

· National Curriculum Policy Framework implemented and monitored

· New Primary Curriculum developed, harmonized and implemented

TEACHING AND LEARNING MATERIALS

 BACKGROUND

The Ministry through the PIE will provide the curriculum and relevant support materials for all schools. At the primary level, these materials include syllabus, teacher manuals, student books, in-service training modules, science kits, resource kits consisting of readers, CDs and hands on activities for students as well as radios and CD players. Curriculum materials for the secondary level include curriculum statements for all subject areas, student books, teacher guides, learner’s guides, off the shelf texts and in-service training modules. The materials and equipment will be developed and procured mainly through development projects funded by various donors. For sustainability, schools are responsible for the maintenance of the equipment.

Implementation of the curriculum materials is monitored internally by the school principals and head of departments and externally by Quality Assurance Officers and Education Officers.

The potential to raise the students’ achievements is anticipated as a result of the substantial number of new resources that will be provided for the effective implementation of the curriculum.

A significant number of workshops will be conducted to ensure the effective use of these materials and equipment. As well, monitoring visits by the Education Officers and Quality Assurance Officers will be conducted regularly to support teachers in the use of resources.

 SPECIFIC PROBLEMS

· To support the teaching of literacy, more quality readers are required. These are generally in short supply

· The supply of learning materials to schools to date is largely dependent on projects funded by donor agencies. Present quantities are insufficient with the increase in retention rates. Books are typically shared, remain in schools and generally not available for homework and personal study purposes.

 POLICY STATEMENTS

· For effective implementation of the curriculum, schools need an adequate supply of teaching and learning materials.

· All schools will be required to implement policy on the use, safe and secure storage, and maintenance of materials and equipment.

· Government schools will be re-supplied with written curriculum materials every three to five years. These include Teacher manuals, student books and learners guides. There will also be an annual supply of consumable materials.

· .For a more effective and sustainable implementation of the curriculum, teachers will be trained on how to develop their own curriculum materials (improvisation) through a research-based approach. These materials can then be reproduced and shared with other teachers and schools.

· The MOE’s capacity for producing printed and audio-visual learning materials will be improved.

· The development of readers in Somali and English for Early Primary is an important objective in primary education. The readers will cover a range of topics, which will thematically link with other subjects.
Strategies

· Develop a strategic plan for continuous production of graded readers in Somali and English.

· Procure and distribute annual supplies of consumables for Science and vocational subjects for secondary schools
· Procurement of additional reading materials produced by local writers

· Reprint of curriculum statements and support materials annually

· Training programme for teachers will be designed and developed to produce their own curriculum materials

· Teachers Advisory Centres will be equipped and provided with sufficient resource materials for teachers

Examinations, Certification and National Assessments.

These areas are the responsibility Puntland Examination Board (PEB) a quasi-autonomous parastatal body of the Ministry of Education. The board which is yet to be constituted is currently located in the main Ministry building as a department of Examinations. As with all other the Ministry’s departments it suffers the constraints of low levels of staffing and resources.

The PEB is intended to maintain recognized standards of education at the national and international levels.  Through the PEB the Ministry is responsible for the assessment and certification of final examinations of public and private education institutions. This therefore calls for the urgent creation and development of PEB as a semi-autonomous institution under the Ministry. The body should be supported through the Ministry by implementing partners and ensure sustainability of resources and standards once the board has been established. The Examination body requires its own building located outside the Ministry with adequate security. Apart from administration of national examinations and certification, the body shall have many other functions which includes:

 Establishing and operationalizing an item banking system

investment programme

Objective

The objective of this programme is to enable PEB to develop test item banking with pre-tested items as opposed to the current system where test papers are developed and administered without pre-testing.

This programme provides the country with the following advantages:

· It guarantees that poor items do not appear in the actual examination papers;

· Items from the bank can be modified and recycled if they are collected from candidates at the end of the examination;

· Since the statistical properties of the items are known, it is possible to

           construct papers of comparable degree of difficulty from year to year thus

           increasing the reliability of examinations;

· In case of need to construct a paper within a short time (e.g. due leakage),readily available questions can be used;

· Since practicing teachers are used to write items, item writing skills may contribute to improvement of pedagogy.

Investment Strategy

This will be a continuous programme initially to be done for 4 years and to be continued in the next phase of the investment. It is projected that 140 item writers drawn from among teachers in 7 regions and covering all areas being taught in primary and secondary schools will be trained. The programme also entails procurement of item banking software/equipment and training PEB personnel in its operation. The programme will involve setting, moderation, printing, packaging and administration of the test items targeting 5% of all the level 8 and form 4 candidates in sampled schools.

Management

The Chief Executive of PEB, will be responsible for the management of the programme 

.

Procurement of printing equipment for PEB investment programme

Objective

The objective here is to procure modern printing equipment for PEB. This will enable PEB to localize the printing of all of its examinations in order to cut on foreign exchange expenses that might be incurred in printing examination papers outside the country in future.

Investment strategies

The programme will be phased over two years and will consist of procurement of equipment costing with investment covering the provision of a web printing machine and security paper counter. The second phase will consist of the provision of other printing equipment consisting of plate maker, folding machines, hydraulic folklift and trolleys, heavy duty guillotine, stitching machine, heavy duty shredder and a binding machine. The procurement of these equipment depends on the Ministry’s financial ability but largely depends on donors assistance

.

Management

The Secretary PEB, will be responsible for the procurement and installation of the equipment in liason with the Ministry or donor.

 Examination review for ABE/NFE investment programme

Objective

The objective of this programme is to prepare PEB staff to handle the challenges posed by the desire by a large number of adult learners and those pursuing the non-formal school curriculum for certification in order to provide linkages to the formal system.

Investment strategy

The programme is designed to provide training for PEB staff to enable them design and mount examinations that meet the challenges posed by the ABE/NFE curriculum. It will include local training and attachments to other relevant examination boards. The programme will run over two years and will also target training of setters and moderators as well as providing funds for development and pre-testing instruments for the ABE/NFE curriculum both at primary and secondary levels. It will also provide for the training of examiners for ABE/NFE examinations.

Management

The management of this programme will be carried out by the Chief Executive of PEB.

National Assessments

National assessments are designed to gather objective and reliable data on educational standards at a national level. They are targeted at specific domains of learner behaviour e.g. numeracy and literacy, and aim at answering the question “what do students at this stage of education know and understand an what can they do?” At the moment Puntland has no effective national system for monitoring learner achievements at other levels except at the end of the school cycle. In designing a national assessment programme, it is appreciated that public examinations are designed for, selection and certification and only provide a small measure of learners achievement of competencies. Unlike national examinations, national assessments have the following advantages:

· They provide a baseline against which changes in educational standards can be judged;

· They help to identify specific strengths and weakness in learner

           achievements so that curriculum and teaching interventions may       

           be targeted for maximum effect;

· To institutionalize (monitoring achievements in lower primary (MALP) and monitoring learning achievement in upper primary (MLAUP) in the primary education cycle in order to ensure acquisition of basic learning competences by all learners in each subject at every level;

· Provide reliable and valid data to inform policy-making processes e.g. in the allocation of resources and monitoring accountability in schools;

· Through such assessments, learners with special learning needs may be identified early enough and a decision made on what to do with them.

Investment strategy

The programme will involve an investment strategy that targets capacity

development for PEB, PIE and quality assurance officers to be able to

undertake national assessment. The programme will include local training and attachments as well as the development of capacity to prepare instruments for the national assessments. In pursuit of these goals the programme will entail capacity development for national assessment centre, including the provision of necessary equipment, and research resources. Once instruments are developed there will be need for initial piloting before dissemination of the tools and information.

Management

The Chief Executive of PEB will be responsible for day to day administration of the programme in liaison with DQAS and PIE.

 Harmonization of  MLA, and MALP

Objective

The objective of this programme is to harmonize the various initiatives that seek to monitor learner achievements at the various levels of primary education, with the ultimate aim to provide input towards establishment and operationalization of a National Assessment System.

Investment strategy

The MOE proposes an investment programme to address weaknesses due to lack of harmonization in the various assessment initiatives. It is proposed on the understanding that co-ordination and cost effectiveness are pre-requisites to the development of a credible and effective assessment system. The study will inform MOE on the best practices to be adopted in developing a valid and reliable national assessment system that can track learning achievements at every grade/level of primary school education.

To implement this programme a core team to be based at the Puntland

Institute of Education will steer the study under a consultancy firm. Subsequently, the team will provide training to district and zone-based officers through a cascade system.

Management

The overall management of this component will be with the PEB’s working jointly with key departments (PIE, Quality Assurance and Standards, Policy and Planning and Basic Education). In carrying out its work, the core team in-charge would benefit from technical support offered by ICDSEA and other institutions/initiatives at regional and international levels Harmonization of MLA, and MALP studies should also work in collaboration with relevant departments and other stakeholders.
Statistics, information and documentation

The Ministry will review its current processes and practices in Records management and the archiving of both paper and electronic information. The Ministry will take a more strategic approach to the management of information communications technology so that it can be fully utilized in the delivery of information and education services
An Educational Management Information System (EMIS) will be put in place that will allow for efficient access to and retrieval of documents and other information. The Ministry through the EMIS unit will centralize the collection and storage of its planning data. The School Census forms will be improved to ensure that data is collected in the form that is required for the Information System 

A file audit will be conducted in all divisions to be accompanied by a training of filing clerks. The timely collection of data will be supported by a strong research capacity that will drive policy development based on evidence and disseminate findings. The resource intensiveness and the dynamic nature of EMIS might lead to critical problems of sustainability and maintenance. These specific problems are:

· Sustainability of the MOE management information systems

· Database Development and maintenance

·  Development of the MOE EMIS Infrastructure

·  Identifying standards and maintaining systems of process re-engineering

·  Integration of ICT into Schools

·  Curriculum development

· Training and professional development

·  Data Backup and Disaster Recovery

·  Policies and Procedures

· There is a shortage of competent maintenance service providers.

·  There is a shortage of personnel in the ICT unit to adequately deliver services to the entire Ministry.

·  Curriculum development is not accompanied by a systematic teacher training programme and provision of equipment and other support facilities in schools

The Ministry will take a more strategic approach to the management of information Communications technology so that it can be fully utilized in the delivery of information and education service. Therefore, there is a need to integrate ICT into general education. These will impact positively on curriculum development and delivery, pedagogical practices of teachers and learning needs.

.

 POLICY STATEMENTS

· To standardize hardware and software for use in the Policy, Planning and Research Directorate with particular emphasis on EMIS unit and provide for sustainable preventative maintenance and replacement and organizational support and procedures.

· Reliable communication systems through networking both electronic and other means between all levels of education will be established.

· The functions and structure of the EMIS Unit will be reviewed as the unit gradually grows, to reflect its responsibilities of monitoring and management of ICT at the central/regional offices and at Institutional levels.

· The Ministry will encourage the provision of access and training to teachers and students; and the integration of ICT into the curriculum resulting in changes to learning and teaching pedagogies.

· The Ministry will establish processes that will ensure the provision of technology rich environments in pilot schools before implementation in all schools.

· The Ministry will provide support for those schools that are able to obtain ICT resources through other means.

· Provision of professional development for teachers to use ICT in classroom learning will be supported through pre-service and in-service training.

· Provision of professional development for technicians on preventative maintenance will be conducted.
      Strategies 

· Maintain and review data backup and disaster recovery procedures

· Standardization of the MOE hardware and software to be pursued wherever practical

· Review, monitor and maintain the MOE data systems

· Upgrade the EMIS unit to Division statues.

· Develop a computerized records management system.

· Expand the MOE local and wide area networks

· Develop and document a Ministry Information Technology Plan

· Develop and implement training programmes for teachers in the teaching of ICT.

· Develop and implement training programmes for teachers in the use of ICT as a tool to assist in the teaching and delivery of curriculum.

· Develop and conduct seminars and workshops to enhance IT management skills of school leaders.

· Assist in the development of Computer Studies curriculum for Form 1-4

· Assess status and effectiveness of ICT integration through evaluative studies.

· Prepare and conduct research on changes in teacher roles accompanied by integration of ICT into teaching.

· Establish and strengthen a centralized Education Management Information system

.

QUALITY OF TEACHING SERVICES

BACKGROUND

The quality of teaching services is the product of a combination and interaction of numerous factors including the quality of intake into teacher-training institutions, teacher training programmes, resources available, work environment, working conditions and entitlements, teacher support systems, and personal qualities.

The Teachers’ Training College is heralding improvements in the teacher training programmes. It offers a two-year Diploma course which depending on individuals staircases into two further years to complete the Bachelor of Education. The initial two year course at GTEC is however a training for those who are to be prospective primary school teachers.

 SPECIFIC PROBLEMS

· There are many teacher development activities taking place in Puntland. These must be coordinated to address problems and to maximize the use of scarce resources.
· There are high rates of teacher attrition from the service due to improper remuneration. This threatens the quality of teaching and learning.

· The shortage of teachers in certain subject areas in secondary schools needs to be addressed.

· Aligning pre-service and in-service training programs with the identified needs of teachers need to be actively pursued.

· Improving entry criteria to teacher training and attracting the best people to become teachers.

· There should be teacher support systems in place to ensure continuous professional development of teachers and improvement in their conditions of work.

· There is a need to rationalize resource allocation to ensure the optimum use of what is available. Schools should consider the range of subjects to be offered in relation to the availability of qualified teachers.

·  Apart from the obvious locations that are unattractive to teachers, there is always a problem of matching the schools’ needs for teachers and teacher inclinations and preference for where they want to teach.

· Teachers in the rural areas do not have the same opportunities for professional development as teachers in the urban area.

· Securing accommodation for teachers in rural areas is difficult.

 POLICY STATEMENTS

· The expected characteristics of quality teachers are those who are competent, proactive, respectful, ethical, tolerant, accountable, honest, impartial, loyal, willing, loving, prepared, balanced, aspiring, innovative and creative.

· A national teacher development framework will be established to guide teacher development policy and to monitor the implementation of quality programmes.

· Teachers will be supported through regular in-service training programmes.

· The shortage of teachers in subject areas in secondary schools will be addressed.

· All teachers sponsored by MOE will be bonded for a period of time equivalent to the length of time spent on training.

· A teacher with a current bond obligation is not eligible to apply for further studies until the bond obligation is served.

· Teachers will be required to remain in a school for a minimum of three years before they seek a transfer to another school.

· The holder of a position of responsibility will hold that post for a minimum time of three years before they are eligible to apply for another position or a transfer to a different location.

· Teaching Career and Salary Structure based on continuous excellent performance over a three-year period.

· Teachers’ outstanding performance will be recognised through special merit awards and further training opportunities.

· A system of incentives and awards will be developed and implemented to attract and retain teachers in the service.

· Standards for pre-service qualifications for teachers will be consistently reviewed.

· All teachers in the public sector will hold a professional qualification in teaching.

· Professional development courses for teachers will be offered via open and distance learning.

· Strategies will be developed to address the mismatch between locations of need and teacher preferences.

Strategies 

· Aggressive marketing and promotion of teaching as a career

· Improve processes of teacher recruitment

· Establish and implement National Teacher Development Framework

· Strengthen teaching of new primary curriculum

· In consultation with PIE arrange pre-service and in-service training in response to new curriculum initiative

· Provide continuous professional development of teachers in consultation with PIE and other relevant raining providers

· Encourage the establishment of subject-focused professional associations for teachers

· Strategies will be developed to address the shortage of primary teachers.

· Monitoring and evaluation of all teacher development activities will be reviewed and strengthened.

· .Support access to teacher training programmes through Open Distance Learning (ODL).

· Ensure QAS accreditation of teacher education programmes

· Review and revise Performance Appraisal documentation of school personnel

· Conduct review of schools in accordance with the School Review cycle

· Provide Fast Track training for additional primary teachers

· Develop incentives of awards to retain teachers

· Ensure all government teachers have a teaching qualification.

· Conduct training on multi-grade teaching

· Provide fellowships and alternative ways of deploying secondary teachers in areas of critical need

· Develop and implement teacher bond

· Teachers to be trained to develop support teaching resources

· Review and implement the monitoring and evaluation of teacher development activities

ASSET MANAGEMENT AND MAINTENANCE

 BACKGROUND

The management of assets and maintenance of school buildings is the responsibility of CECs and BOGs. The commitment made by the school management towards these activities is significant. The donor agencies provided substantial financial assistance and resources ranging from furniture, readers, science equipment, and building materials.

A School Facility Planning Handbook will be produced under the Education Sector Projects. The handbook will provide guidelines for school communities for construction and maintenance of .school facilities.

Vision

An education system where all learners will have equal access to adequate quality facilities, furniture, equipment and related materials to meet their learning needs

 SPECIFIC PROBLEMS

· The MOE does not have the personnel to efficiently perform asset management functions

· The Ministry’s current asset management system does not have the capacity to capture and report all necessary asset data for procurement and asset replacement purposes.

· The existing storage space is not sufficient to store all MOE assets, hardware, stationery supplies and equipment.

· The National Procurement Procedure is a constraint.

· Insufficient recurrent budget to finance the procurement and maintenance of capital works, furniture and equipment.
 POLICY STATEMENTS

· Establish a MOE Asset Management Policy. To implement an asset management system to accurately record, report and monitor all Ministry assets.

· Ensure all government school facilities and assets are properly utilized and continuously maintained.

· Improve cyclone resistant storage space for all MOE stores, hardware, stationery supplies and equipment.

· Review the MOE procurement procedure to reflect compliance with the National Procurement procedure.

Strategies 

· Establish Asset Management and Maintenance Division

· Build cyclone proof storage facilities that meet international standards for loading and unloading of resources and equipment

· Review the School Facility Planning Handbook regularly and in tandem with emerging issues.

· Ensure communities comply with the Building standards and codes specified in the School Facility Planning Handbook.

· Assist School Committees to review and develop their maintenance plan

· All government school facilities and assets are well managed and frequently maintained.

· Construct modern MOE Headquarters

· Enhance opportunities for capacity building in asset management and maintenance This will provide opportunities for all staff to carry out their duties to meet acceptable standards.

· Establish an Assets Management and Maintenance unit. Review the roles, functions and structure to reflect the crucial role of monitoring and managing all assets of the Ministry

MANAGEMENT OF EDUCATION
 BACKGROUND

The Puntland Education Sector Strategic Plan 2011-2015 identifies effective Education Management and recognizes this as one of the key priorities for further development.

This Education Policies and Strategies identify weaknesses in the management and administration of education which need to be addressed.

In light of these, the Integrated Capacity Development for Somalia Education Administration (ICDSEA), an EU and other donor funded programme was initiated. The programme will focus essentially to support and build the institutional capacity of the Ministry. Policies and procedures are formulated, assessed and further strengthened to meet current and anticipated needs. Written procedures and processes, manuals and guides will be developed to improve operations and management. These include the MOE Policies and Procedures Manual on financial and administration matters; Human Resource management and development and Annual Management Plan Guides; manuals for School Management, School Improvement, and School Staffing, effective and efficient quality assurance and standards strategies and the Ministry’s Performance Management Framework.

A Performance Appraisal system shall be developed for senior management position of Ministry personnel in line with the government reforms and restructural adjustment to enable the Ministry’s overall capability to perform its core functions delivered effectively.

.

Central Management

The Organization Structure is headed by the Director General who is supported by seven Directors: Quality Assurance and Standards; Finance and Administration; Policy, Planning and Research; Basic and Higher Education; Human Resource Management, TVET and Programmes, and Non-Formal Education. There will be a Gender Unit headed by a Gender Specialist at the Ministry. All these officers form the Ministry’s Core Executive. 

A Service Charter that will provide information on the Ministry’s core functions, roles of management and staff, and identifies its clients shall be developed and implemented.

.

Directorates

The functions of each of the seven directorates in the Ministry will be set down in a Corporate Plan and each directorate is headed by a Director. Annual Management Plan and approved budget for the directorate determines their work programme each year. Every Ministry staff member will have an Annual Performance Plan which contributes to achievement of the Directorate’s Annual Management Plan activities, and upon which his/her performance appraisal shall be based.
.

 Regional / District Education Officers

A Regional Education Officer (REO) is appointed to each of the seven regions in Puntland.These Officers are the managers at the regional level. They perform a vital role in ensuring that all policies on curriculum, assessment, teaching, student and staff administration, school management, and school improvement are implemented through monitoring, reporting and providing assistance to all schools in the district. They deal with the communities on all issues that may arise regarding the students, teachers or the school. In REOs office shall be other senior officers who will be charged with coordination of various sub sectors of education. These are Regional Quality Assurance officer, HR officer, Senior Education Officer, Examinations Officer, Office Executive and other support staffs. At the district level shall be a District Education Officer who shall have in his/ her office all officers similar to those at REOs office. A manual outlining duties and how these duties are delegated will be developed. 

 School Management
School Management Manuals that outlines the partnership between the Ministry and communities in the management of government schools shall be developed. It details the roles and responsibilities of the school principals as representatives of the Ministry, the board of governors and the school committees, who represent secondary and primary schools respectively. Extensive training will conducted for all school committees and BOGs in the areas of school management and school improvement and effectiveness.

Vision

A Ministry with a management and work culture that will enable the most effective delivery of a quality service in all areas of its mandate

 SPECIFIC PROBLEMS

· Substantial investments in school improvement and strengthening of management capacity, for further development are lacking.

· Personnel retention remains a problem.

· Personnel capability and succession planning need to be developed further.

· The organization structure does not adequately provide for the growing needs of the organization.

· Management needs to be improved at all levels.

· Community awareness programmes need to be more frequent.

· Lack of understanding of roles of school committees hinders sustainability in management.

· Compulsory Education implementation is ineffective.

· Quality Assurance and Standards Officers’ (QASO) capabilities need to be upgraded and their status recognized

· Core Directorate of Human Resource Management and Development Lacking.

 POLICY STATEMENTS

· Areas that were not adequately provided for and thus contributed to low achievement will be identified and addressed.

· The management of schools will be reviewed.

· Personnel capability and succession planning will be addressed.

· The organization structure will be reviewed to meet the expanding needs of the Ministry.

· QAS Officers will be supported and recognized in their roles.

· Management at all levels will be strengthened.

· The partnership with school committees, BOGs and school communities will be further strengthened.

Strategies 

· Identify areas for improvement and training needs of corporate staff at all levels

· From training needs identified, design and conduct training

· Review Ministry Organizational Structure

· Review and implement Ministry’s Capability Plan

· Develop incentives to improve performance.

· Review management of schools

· Review partnership with School Committees and BOGs.

· Explore and implement ways for further cooperation with school community.

· Strengthen enforcement of Compulsory Education Legislation

· Provide training and support to improve QASO capabilities

· The requirements of the Compulsory Education legislation will be enforced 
.

GENDER AND EDUCATION INVESTMENT PROGRAMME

 Background

Equal access of girls and boys to primary and secondary education has been identified by the international community as a key measure of progress towards gender equality. The Government of Puntland being a signatory (Through Greater Somalia) to major international conventions and agreements on human rights and gender equality is expected to pursue policies that lead to the realization of this goal. These conventions

include universal declaration of Human Rights, the Convention on the

Elimination of All Forms of Discrimination against Women (CEDAW), the

Elimination of the Worst Forms of Child Labour, the Convention on the Rights of the Child, the Beijing Platform of Action, the Dakar World Conference on Education for All and the Millennium Development Goals (MDGs). Puntland (being a state of Somalia) has therefore committed herself to pursuing gender equality in all spheres of development and putting in place measures to redress the existing inequalities. It is in the recognition of these conventions that the Government of Puntland formed the Ministry of Women development and Family Affairs in 2005, to address the plights of women and girl child in a bid to empower them in the light of economic development.

Gender disparities is still observed, particularly in rural areas and

urban slums, and generally in performance and transition rates. Disparities also persist in secondary and higher levels of education.

The realization of the girls and women’s empowerment through education has been impeded by a number of factors such as cultural and religious attitudes and practices, infrastructural, inadequate policy guidelines, poverty, community awareness as well as lack of adequate female role models especially in the rural areas and male role models in the urban schools.

The Ministry of Education in partnership with other stakeholders, should put in place several targeted interventions, aimed particularly at promoting girls’ education in Puntland. These include:

· Expansion and improvement of classrooms, boarding facilities, and water and sanitation facilities to create conducive and gender responsive environments particularly in the rural. These are areas of the lowest enrolments and participation. This is especially true of both girls and boys especially in Ayn, Sool, Sanaag and marginal points in the rest of other regions.

·  Initiatives to ensure girls participation in all school activities leading development of high self-esteem. capacity building on HIV/AIDS, life skills, sexual maturation and its management.

· Construction of schools for girls, equipping laboratories to improve girls’ performance in science and use of school cluster approaches for in-service training of teachers and school managers in child centred and gender responsive teaching, peer education, guidance and counselling and school management.

· Advocacy for girls’ education through community social mobilization campaigns, media and role modelling and the establishment of centres of excellence for girls.

· Community empowerment, mobilization and sensitization on inhibitive cultural practices to girls’ education for example, child labour, FGM and early marriages.

· Teacher training on peer education and the establishment of boarding and mobile schools for children, and in particular girls, in nomadic communities.

· Affirmative action for girls/women to access further training e.g in post school education and training opportunities, award of bursaries and scholarships etc.

 Policy framework

In 2010, the Ministry of Education established a Gender focal point at the Ministry to address and ensure gender responsive education sector programmes. The unit highlights key gender concerns in education such as disparities in enrolment, retention, and transition rates, negative socio- cultural practices and attitudes, which inhibit girls’ access, learning environments that are not conducive to girls, stereotyping in learning materials and in class teaching, drop out of girls due to

early marriages, among other issues.

The Policy recognizes gender equality as central to the achievement of EFA and proposes a number of strategies to address gender concerns in education. These include making the learning environment conducive to both boys and girls, promoting gender sensitive curricula, strengthening the capacity of both parents and education personnel at all levels to address gender issues, and making monitoring and evaluation systems more sensitive to gender issues.

Other policy and legal interventions that, in particular, target girls include:

· Engendering the curriculum, including teaching and learning materials;

· Development of a national gender education policy;

· Establishment of the National and MOE task forces on Gender as well as the Gender Desk at the MOE and all other government ministries;

· Strengthening legal instruments to check gender violence and child abuse;

· Affirmative action in allocation of bursaries, admission of girls to universities and appointment of qualified female education managers at schools and administrative levels;

· Balancing gender during intake of teacher trainees and in deployment in schools;

· Affirmative policy on admission of girls to post-secondary institutions;

· Bursary allocation at secondary level has been enhanced and girls score higher points and receive an additional 5% bursary allocation in every constituency;

· Gender parity-based recruitment and deployment in management/

           decision making positions.

 Strategies to address key policy issues

In order to address the gender issues the MOE, in partnership with related Government Ministries/Departments, development partners, stakeholders and civil society, should make efforts to improve the state of girls and women through the various strategic interventions mentioned above. 

 Gender and education policy:

Objectives

The objective of this component is to complete the development of Gender and Education Policy and the dissemination and popularization of the policy.

Investment strategy

Within the first two years, 2011-2015, forums will be organized to facilitate discussion, development, finalization and dissemination of the policy. Mass media will be used to inform the Puntland public about the policy and its implications for girls and women’s education. The implementation of the policy will be monitored through Gender audits, with a scorecard produced and disseminated each year to provide feedback to the public.

Management

The Directorate of Policy and Planning will manage this component working closely with the other directorates. The Gender Unit within MOE will organize communication, advocacy and publicity activities.

 Increasing enrolment and retention of girls in school (and

boys where applicable)

Objectives

The key objective here is to ensure increased enrolment and retention of girls at all levels. The other objective will be to ensure that girls complete each cycle of school. Finally, where applicable, attention will be given to boys who are out of school.

Investment strategy

Within the next five years (2011 – 2015), MOE proposes to address the social and physical constraint that girls face in accessing education. Investments will be made in mobilizing the support of communities, developing/improving girl friendly boarding facilities(where applicable), motivation and empowerment of girls to stay in school and addressing issues of drug abuse, child labour, etc, that reduce participation for both girls and boys. School- feeding will be used as an important strategy for improving girls enrolment in schools in the rural areas and marginalized communities.

Management

The Directorates of Basic and Higher Education will be responsible for this component. The Gender Unit will lend support in developing the

communication strategy and activities. Coordination of initiatives from other agencies, for example civil societies, will be sought through the United Nations Girls Education Initiative -UNGEI.

 Girls participation and performance in education

Objectives

The objectives here will be the creation of gender responsive and child centred learning and teaching environment as well as the improvement of performance in Maths, Science and technical subjects.

Investment strategy

MOE intends to develop a gender-friendly environment where girls, and boys, participate and perform well in education with particular focus on Maths, Science and Technical subjects. MOE will invest in teacher training for gender responsive and child centred and interactive training, operational research and innovative teaching methodologies based on the child’s environment and developing and using low cost or no cost teaching materials.

Management

The Directorate of Basic Education will coordinate and manage this component, in collaboration with the Directorate of Quality Assurance and Standards, PIE and PEB. Links will be established with INSET and the School based teacher development which focuses on upper primary level to complement cluster-based training which focus on lower primary. Training will be carried out at the District and lower levels.

 Water and environmental sanitation in schools

objctives

The objectives of this component are to ensure gender sensitive sanitation facilities, access to sanitary pads, life skills training, promotion of appropriate hygiene and sanitation practices by school children, as well as provision of water.

Investment strategy

While the MOE will invest its own resources in this component, additional resources will be leveraged from other partners. As much as possible water supply points will be extended from existing supply systems. At the same time, in some places the water will be used to support sustainable school feeding programmes to improve on school hygiene.

Management

Within MOE the Directorate of Basic and Higher Education will be responsible for this component. However the Gender Unit will jointly plan and implement this component with the directorate. 

CONCLUSION

The Education Policies and Strategies 2011-2015 is the framework that will guide donor led initiatives aimed at improving education in Puntland. At the completion of this Plan in 2015, all development projects and programmes will be implemented. A number of these are financed through bilateral and multilateral assistance. Key development partners in the education sector include the European Union, UNICEF, Daikonia, UNESCO, USAID, Save the Children, TASS ,AET, CfBT ,DFID, Danida, Italy and United Kingdom among others agencies.

Government has played an integral role in coordinating and financing recurrent costs in the education sector. However, the Government budget of 3% to the Ministry is not sufficient enough to finance its annual recurrent expenditure.

It must be appreciated that each of these development partners immensely contributed to and effectively participated in the holistic development of education in Puntland. In the recent past and to date there has been an increasing trend in multi donor programmes .Myriad of education projects had been initiated, funded and ensured the Ministry had implemented to donors satisfaction. The involvement of these development partners in comprehensive programmes has led to the development of sector wide consultation in education. It is envisaged that this would be the trend in the future, guided by the newly developed education plan to improve donor coordination.

An important foundation for achieving sustainability is largely dependent on how the beneficiaries appreciated, perceived and owned the projects that the development partners had/ is assisting. As to whether the Government of Puntland in general and Ministry of Education shall be left on its own to manage and sustain their affairs without donor assistance will be determined by regular assessments carried out by the Implementing Partners and appropriate decision taken by all actors. 
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